International Journal of Education and Life Sciences (IJELS)
Vol. 1, No. 3, 2023 : 145-158

Digital Resonance: Enhancing Pronunciation through Tech-Infused Teaching
Strategy

Halimah'*, Reza Rahman Hakim?, Asep Saepuloh3
1-3English Education Department, Teacher Training and Education Faculty of
Suryakancana University, Cianjur, Indonesia

Corresponding Author: Halimah halimahsmart@yahoo.com

ARTICLEINFO ABSTRACT

Keywords: Pronunciation, The intention of this research is to discover the
Teaching Strategy, implementation of Cake in teaching of
Technology pronunciation and to uncover the students’

perception toward the use of Cake in teaching of
pronunciation. This research applied qualitative

Received : 6, September descriptive method. The study was conducted at a
Revised : 24, October private vocational school in Cianjur West Java
Accepted: 28, November Indonesia in the academic year 2021. The

participants consisted of second grade of banking
©2023 Halimah, Hakim, major at the ages between 15-17. Two of them were
Saepuloh (s):This is an male and ten were female. This research collected
open-access article the data through observation and a forced-choice
distributed under the terms questionnaire format where the participants were
of the Creative Commons asked to choose one of the available selections (Yes
Atribusi 4.0 Internasional. or No). As the data were collected, the writer
@ O) analyzed them. There were six steps in analyzing
the observation as well as the questionnaire: (1)
preparing the data to be analyzed, (2) reading or
viewing all data, (3) coding the data, (4)
generalizing the code, (5) creating tables based on
the data code, and (6) interpret the data code. Over
the observation the writers found a new formula on
implementing Cake in helping students’
pronunciation accuracy. This formula then is called
MRCP with drilling as the teaching strategy. The
results of questionnaire show that Cake was new for
the student. It has many features that support
students in learning pronunciation. The students
were also happy learning using Cake and they felt
more confident to speak English after learning
using Cake.

DOI: https://doi.org/10.59890/ijels.v1i3.800 145
https:/ /journal.multitechpublisher.com/index.php/ijels



https://doi.org/10.59890/ijels.v1i3.800
https://journal.multitechpublisher.com/index.php/ijels
mailto:halimahsmart@yahoo.com
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/

Halimah, Hakim, Saepuloh

INTRODUCTION

Pronunciation serves as the bedrock of effective oral communication,
transcending mere language proficiency. It acts as the gateway through which
ideas, thoughts, and emotions are conveyed. Precise pronunciation not only
ensures clarity but also cultivates confidence and credibility in speech. It plays a
pivotal role in facilitating comprehension, enabling individuals to connect
seamlessly within multicultural and multilingual settings. Beyond linguistic
accuracy, correct pronunciation influences social interactions, professional
opportunities, and overall confidence in expressing oneself. In essence, mastering
pronunciation significantly enriches one's ability to communicate fluently and
authentically, thereby fostering meaningful connections in both personal and
professional spheres. Pronunciation is an essential element in good
communication because the wrong pronunciation will lead to misunderstanding
and produce ambiguity in communication (Bakar et al., 2015). For English learners,
pronunciation is one crucial aspects that must be owned by the students in order
to be able to speak in English better (Yusriati & Hasibuan, 2019); (Arjomad &
Yazdanimoghadam, 2015).

In learning of language, pronunciation is one component of supporting
English language abilities. As it is stated by Purwanto (2019), pronunciation is a
critical component in developing spoken abilities in a second language. A good
speaking requires a good pronunciation. A good pronunciation is a standard
pronunciation that is not effected by mother tongue pronunciation which
includes clarity of vowels and consonants and accuracy of pronunciation (Hasan
et al., 2015). From those statements, it is quite clear that although the students
do not need to be competence in sounding English sound as English, yet this
way can lead misunderstanding between the speaker and listener and will create
a shiftin meaning in conducting communication (Pratiwi & Indrayani, 2021). For
that reason, producing a clear and good pronunciation is important for the
learner in order the communication run well. As the result, it can be said that
pronunciation isa crucial oral communication skill (Huwari & Mehawesh, 2015).

In reality, pronunciation presents a significant challenge for many English
as a Foreign Language (EFL) students, often leading to numerous difficulties. The
intricate nature of English phonetics, including its irregularities and diverse
regional accents, can pose obstacles to learners. Mispronunciations may impact
comprehension and communication, causing confusion or misunderstandings in
both academic and social settings (Berdin, 2016). Therefore, many students tend
to find difficult in pronunciation in which the students difficult to differ English
and Indonesian sound Meo & Dharma (2019). Studies revealed the problems on
pronunciation. First, Sihombing (2013); Cavus (2016) reported that mostly
students cannot speak fluently because they lack of how to pronounce the words
correctly. Second, Komariah (2018), Yusriati & Hasibuan (2019) found that
students have problems in pronouncing the sound (s) as [[] as in “sheep”, [3]
“measure”, [0] “think” in which those sounds do not exist in Indonesian. They
also found it difficult pronouncing “enough” [f], “our” [or], “may” [ei], and
“mow” [ou]. Meanwhile, Maiza (2020) found that the students felt hard to
produce English consonants of /0/, /0/,/f/,/3/,/tf/ and /d3/. Third, Silalahi
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( 2016) found that, the native speakers of Indonesia found difficult in
pronouncing ‘sh” (phonetically transcribed /[/). Fourth, Adeline (2020) found
that the students lack of produce some consonant letters in English that should
be pronounced silently. For example, /b/ sound in the words Debt, Plumber,
Bomb; /c/ sound in the words Muscle, Science, Conscious; /k/ sound in the words
Knock, Know, Knew; /n/ sound in the words damn, column, hymn; /s/ sound in
the words aisle, island, patios; and /w/ sound in the words answer, two, whole.

Those problems were caused by two aspects; internal aspect and external
aspects. The internal aspects came from the students and the external one came
from teacher (Syafitri et al., 2018). From the students’ point of view, the problems
in pronunciation were caused by two factors; The first is problems that caused
by the students’ competence and the second was caused by students’
psychological factor. The incompetence students’ pronunciation were caused by
three factors; 1) the difference of sounds system between vowels and consonants
(Maiza, 2020), (Meo & Dharma, 2019), (Silalahi, 2016), 2) there is no silent letter
in Indonesia (Adeline, 2020), and 3) the students tend to use mother tongue to
produce unfamiliar English sound (Silalahi, 2016). Meanwhile, the sources of the
problem from the students’ psychology are 1) student less motivation to
pronounce English sound correctly such as such as checking pronunciation or
phonetic transcription in dictionary) (Adeline, 2020), (Naser & Hamzah, 2018), 2)
students have less confidence in pronouncing words (Syafitri et al., 2018), and 3)
lack of using videos, listening to authentic contexts, or having English pen friends
(AL-Ghazo et al., 2018).

From the teacher point of view, the problems of pronunciation were cause
by some factors; 1) the teacher less paid attention on pronunciation instruction
(Arashnia & Shahrokhi, 2016), 2) lack of material guidance (Gilakjani, 2016), 3)
the teacher ignored in teaching pronunciation (Bakar et al., 2015), 4) the teachers
are lack of applying teaching strategy, 5) the teacher only focusing on the
exercises in the textbooks, 6) the teacher used monotonous strategy in teaching
pronunciation (Prahani et al.,, 2020), and 7) the teachers were lack of pronunciation
training, 8) The teacher lack of using technique in teaching pronunciation (Maiza,
2020), 9) the teachers are lack in implementing instructional media (Shooshtari,
2013), and 10) the teachers are lack of applying variety of teaching strategy in
teaching pronunciation (Arjomad & Yazdanimoghadam, 2015).

Presently, there is a myriad of technologies available to aid in improving
pronunciation. Audio recording tools, pronunciation apps, interactive online
platforms, and speech recognition software are just a few examples of the
technological advancements designed specifically to assist individuals in honing
their pronunciation skills. These resources offer personalized feedback, exercises,
and even live interactions, allowing learners to practice and refine their
pronunciation at their own pace and convenience. English teachers are able to
integrate the technology into their teaching practices (Mali, 2016).

The integration of technology in the teaching and learning practices is not
only important for classroom learning and teaching process but it also helps
learners to be autonomous learners.
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It is because technology and internet have provided learners with several
online and offline resources for language learning (Thabit et al., 2020).
Technology is one of the instructional aids that is currently widely applied
(Halimah et al.,, 2019). It can be used to teach adults as well as children
(Kusumawardhani, 2020). In general, the integration of technology in the
teaching and learning processes has to be improved (Budiarta & Santosa, 2020).
It has been demonstrated that multimedia technology has a good impact on
student actions and initiatives, as well as the teaching effect in English class. We
have also gathered a lot of research about how successful technology is as a media
at teaching pronunciation (Alwehaibi, 2015); (Suryani, Syahrizal, & El Fauziah,
2019); (Haryanto, 2015); (Nguyen, 2020).

Teachers who are just looking for effective tools to utilize in their
classrooms may be intimidated by the sheer amount and variety of accessible
technologies. However, if we approach this topic from a different perspective,
beginning with the pedagogical goals that teachers and students must complete
and then considering the most appropriate tools to complete each one,
technology might become far less scary (Yoshida, 2018). Therefore, as a teacher
we have to be critique in selecting the technology to be applied in teaching
practices. Technology should be kneaded with appropriate strategy in teaching
practices (Halimah, Lustyantie, & Ibrahim, 2018). By integrating technology with
teaching strategy appropriately should the teacher is more creative and the
students are more active (Dewi et al., 2021).

In this study, researchers applied Cake as an effort to help students of a
private vocational school in Cianjur West Java Indonesia to increase students’
pronunciation accuracy by answering these two questions; 1) How is the
implementation of Cake application in order to enhance the student’s
pronunciation? And 2) How is the student’s insight towards to use of Cake
application in Pronunciation.

METHODOLOGY

The intention of this research is to answer the two research questions; 1)
How is the implementation of Cake in teaching of pronunciation and 2) What are
the students’” perception toward the use of Cake in teaching of pronunciation.
Therefore, this research applied qualitative descriptive method. The study was
conducted at one of private vocational school in Cianjur district West Java

Indonesia in the academic year 2021. This researcher was conducted from 1St

June 2021 until 10th June 2021. The participants consisted of second grade of
banking major at the ages between 15-17. Two of them were male and ten were
female.

This research collected the data from observation and questionnaire. To
answer the first question, the researchers observed the implementation of Cake
Application in the classroom. Following the observation, the writers gave
questionnaire to the participants. The questionnaire was a forced-choice
questionnaire format where the participants were asked to choose one of the
available selection (Yes or No) (Callegaro et al., 2015). There were 17 questions
given.
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As the data were collected, the writer analyzed them. There were six steps
in analyzing the observation as well as the questionnaire: (1) preparing the data
to be analyzed, (2) reading or viewing all data, (3) coding the data, (4)
generalizing the code, (5) creating tables based on the data code, and (6) interpret
the data code (The Alberta Teacher’s Association, 2000), (Creswell, 2012).

RESEARCH RESULT AND DISCUSSION
The Practice of Cake Kneaded with Teaching Strategy in Teaching Pronunciation

Over the observation, it can be noted that in implementing Cake as a
teaching media in teaching pronunciation the writers used Drilling strategy
through Listen and Repeat activity. The writers also discover a new patter in
applying Cake in teaching Pronunciation. The patter consisted of four phases;
Modelling, Recording, Correcting, Practice. The writers named this pattern as
MRCP. The phases of these pattern are descried in the next paragraph.

The first phase of the patter was modelling. In this phase the pupils were
given a model on how to produce an English sound correctly. It is important for
the teacher to show how sounds and words are produced. Cake provided some
short videos taken from BBC Learning English with different topics (Figure 1).
The teacher again, have to select the topics that fit the teaching and learning
intention. From these videos students might learn some expression used in daily
life. The students were guided to watch 2 minutes” video. Firstly, they have to
watch the video completely. Then the might repeat to watch them partly. The
students paid attention and wrote on some difficult words to pronounce. Then,
they might press the ‘Drill” button to get the drilling of those difficult words.
Finally, they repeated to produce uttering those difficult words. The use of video
has been shown to help learners improve their ability to identify sound and
words (Simanullang, 2018); (Sanjadireja, 2020). Authentic videos provide useful
material for scaffolding. Scaffolding is an activity in which students watch a short
video multiple times, repeating after the speakers in order to practice imitating
the sound, pauses, and intonation to get the pronunciation fluency (Yoshida,
2018).

Hanford?

Harford?

Figure 1
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The second stage was recording. After the students practiced many times
from the given model, the students then recorded their voice (Figure 2). The
students uttered the utterance modelled by Cake. In this stage students are asked
to record their voices as a part of pronunciation practice. The objective of this task
is to achieve students’ fluency. It was underpinned by Halimah et al. (2019).
Moreover, recording their own pronunciation can help students develop the
ability to self-correct (Yoshida, 2018).

Figure 2

The third phase was correcting. Cake analyzes students' speech after they
record their utterances for a few seconds. The students then would be able to see
the result and the feedback directly. When the students’ pronunciation was
correct they would get A score, yet they would get B if their speeches were
incorrect (Figure 3). Due to the analyze the students might make self-correction
dealing with the mispronunciation the device suggested. Then the students could
get some suggestion from their friend or the teacher. In this phase they discussed with
their fellow or consulted to the teacher dealing with the error. Through this
activity both students and teacher might build the skill of collaboration (Halimah,
Ibrahim, & Lustyantie, 2018).

The last phase was practice. As soon as the students corrected their mistake
in uttering the speech, they rehearsed practicing the utterances modelled in the
video and practicing to communicate with their fellow using the dialogue from
the video or they might create themselves.

From the result of the observation, it could be described that the students
were very excited in participating English class using Cake for their
pronunciation practice in the classroom. It is supported by Dewi et al. (2021) that
when the students” study in fun and joy condition the goal of teaching and
learning will be gained effectively. They students worked collaboratively with
their friends, delivered their ideas and opinion without feeling of fright. Their
self-awareness of pronunciation mistake improved better. By the application
assistance they got direct feedback of their speech then they discussed with their
friend and teacher to make correction to fix up their performance.
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Figure 3

Students’ Perceptions toward the Use of Cake Application
The data on students’ insight toward the use of Cake Application is presented in

Table 1.

Table 1 Students” Insight toward the Use of Cake Application

No [Matter of Contention Students’
Respond
Y N

1 Have you ever used Cake in learning English before? 0 12
2 [s Cake easy to be used? 12 0
3 Does Cake provide you the learning materials? 12 0
4 Does Cake provide video, audio, and/or text? 12 0
5 [s Cake can be used in offline? 12 0
6 Does Cake provide you model on how to utter words? 12 0
7 Does Cake provide drilling feature? 12 0
8 Does Cake provide you exercise? 12 0
9 Does Cake give you feedback on your performance? 12 0
10  |Does Cake show you the incorrect parts of your speech?, 12 0
11 Do you fix the incorrect pronunciation yourself? 2 10
12 Do your friends help you in making correction? 5 7
13 Does your teacher help you to fix your mistake in 8 4

pronouncing words?
14  |Can you record your voice over the application? 12 0
15 Do you enjoy learning English using Cake? 12 0
16 Do you feel your English is better now? 8 4
17 Do you practice speaking with your friends using the, 12 0

expressions given on Cake?
18 Do you feel more confident in speaking English after] 10 2

using

Cake in learning English?

Table 1 describes the questionnaire items, number of respondents, and
students’ responds. There are 18 questions items with two options. The numbers

of respondents are 12.

The questionnaire was a forced-choice questionnaire format where the
participants were asked to choose one of the available selections (Yes or No)

(Callegaro et al.,2015).
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From the table, some inferences could be taken. In relation to students’
response toward their experience in using Cake, all of the students respond that
they haven’t ever used Cake in learning English before. It indicates that Cake is
new for them. Although Cake is new for the students, they find Cake is easy to
use as learning media. It is proved by their respond to the second questionnaire
item that asks them whether Cake is easy to be used or not. Out of 12 students
state Cake is easy to be used.

To the question 3,4,5,6,7,8,9,10 and 14 in relation to the Cake features. 12
students respond that Cake provides vary teaching materials that can be selected
by the students themselves or by the teacher. The materials are in the form of
video, audio, and/or text. The actors on the video give the students model on
how to utter or pronounce utterances. The students can play many times as much
as they need as a drilling activity since Cake is free to be access and is available
in offline. Cake also provides exercises for the students to practice words or
utterances by recording their own voice. When the students pronounce words or
utterances incorrectly, the app shows the mistake. Finally, this app grades the
students’ performance.

Questions items number 11,12, 13 and 17 is about the students’ attitude

during learning pronunciation using Cake. Only 2 students fix on their mistake
of pronunciation. 8 students respond that they come to their friends and 5
students come to teacher for a help. 12 students respond that they practice
dialogue with friend using utterances modeled by the video.
In responding to the question item number 15,16,18 about the students feeling
happiness to use Cake in learning pronunciation. 12 students respond that Cake
create a joyful learning and they are happy in learning pronunciation using Cake.
However, they are only 8 students feel their English increase better resulted
confident in speaking English.

Based upon the result of students’ responses toward questionnaire, it is
proved that Cake helps students in increasing their pronunciation accuracy. It was
because this app provides students drilling feature in which students can make
repetition in listening the utterance as model. One of strategy that can be used to
teach pronunciation is drilling (Sanjadireja, 2020); (Amirullah et al., 2017);
(Richards, 2006). Cake application can help students fix their pronunciation
awareness. The features provided in Cake enabling students to record and listen
their own pronunciation. Recording and listening to their own pronunciation can
help students develop the ability to self-correct. (Yoshida, 2018). Cake application
also increased students” collaboration skill. They work with their friends and
teacher during the teaching and learning process. It is in line with (Kurniati,
2016)that collaboration is one of requirement skills in tis technological era. Cake
application promote students to be an autonomous learner. Since Cake is free, the
students can use it every time both inside and outside the classroom.

It is supported by A. S. M. Suryani, Nurinsani, Purnama, Hakim, & Nisa
(2021), (Fitria et al., 2021), Cake application is a free application developed by
Cake Corp which is released on 22 March 2018. Cake also creates students’
positive attitude toward learning English especially in learning pronunciation.
They feel happy and enjoy learning pronunciation using Cake. It is supported by
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Dewi et al. (2021), that the use of technology in teaching and learning can create a
joyful learning atmosphere.

Despite of these good responds on Cake application, there are a few
cautionary notes. A few students still feel unconfident to speak in English for
they thought that their pronunciation was still inaccurate. For this reason, they
thought that their English was still bad.

CONCLUSION

In an era where technology seamlessly integrates into every facet of
education, the quest for enhancing language learning experiences, especially in
honing pronunciation, stands at the forefront. Embracing innovative teaching
strategies that blend technological advancements with traditional methodologies
has become a cornerstone in fostering accurate pronunciation skills. By
harnessing the power of interactive tools, real-time feedback systems, and
personalized learning platforms, educators can effectively navigate the
complexities of language pronunciation, ensuring a more engaging and effective
learning journey for students.

It is true that recently we are standing in the age of technology where
almost all of human works can take the advantages of the technology to ease their
works. As teachers of language, we can take this positive effect of technology as
well. As it has been suggested by Yoshida (2018) that one thing that should be
considered by the teachers or lecturers of language in using the technology for
their teaching practices is by making sure that the selection of the technology is
fit to the teaching and learning goal. First, choose the appropriate technology that
tit with teaching desire. Second, Teachers can only help students achieve decent
speaking if the cake English app is combined with other teaching approaches and
activities, implying that cultivating students' speaking capability does not rely
solely on the cake English app. The tools chosen for inclusion in this article meet
these criteria overall. Pedagogically task, Cake provides a pronunciation model
for students in which the students get examples of the pronunciation of
individual sounds and words, and also examples of longer stretches of
meaningful connected speech. Tech tools can supplement the model that teachers
themselves provide. Over the observation, it can be noted that in implementing
Cake as a teaching media in teaching pronunciation the writers used Drilling
through listen, and repeat strategy. The writers also found a new pattern in
applying Cake in the tutoring Pronunciation. The pattern consisted of four phases;
Modelling, Recording, Correcting, Practice. The writers called this formula as
MRCP.

REFERENCE

Adeline, F. D. (2020). Pronunciation Problems of Indonesian EFL Learners in
Pronouncing /g/ Sound. Educafl, 3(1), 1-4.
https:/ /doi.org/10.21776 / ub.educafl.2020.003.01.1

153



Halimah, Hakim, Saepuloh

AL-Ghazo, A., Al-Sobh, M., & Momani, R. (2018). Ways Used by EFL Learners to
Improve their English Pronunciation. International Journal of Humanities and
Social Science, 8(10), 101-107. https:/ /doi.org/10.30845/ijhss.v8n10p11

Alwehaibi, O. H. (2015). The Impact Of Using YouTube In EFL Classroom On
Enhancing. Journal of College Teaching & Learning, 12(2), 121-126.

Amirullah, Pocut, E., & Nurul, I. (2017). The Implementation of Numbered Heads
Together Technique in Improving Speaking Ability. Research in English and
Education (READ), 2(June), 153-161.

Arashnia, M., & Shahrokhi, M. (2016). Mobile Assisted Language Learning:
English Pronunciation among Iranian Pre-intermediate EFL Learners.
Journal of Applied Linguistics and Language Research, 3(4), 149-162.

Arjomad, M., & Yazdanimoghadam, M. (2015). The Effect of Listening to Music
on the Pronunciation of Lower Intermediate Iranian EFL Learners.
International Journal of Education and Research, 3(3), 101-112.

Bakar, Z. A., Ridhuan, M., & Lim, T. (2015). Importance of correct pronunciation
in spoken english: Dimension of second language learners ~ perspective.
Pertanika |. Soc. Sci. & Hum, 23(August 2015), 143-158.

Berdin, D. (2016). Parla: mobile application for english pronunciation. a
supervised machine learning approach. PQDT - Global, 10780626.

Budiarta, I. K., & Santosa, M. H. (2020). TPS-Flipgrid: Transforming EFL speaking
class in the 21st century. English Review: Journal of English Education, 9(1), 13-
20. https:/ /doi.org/https:/ /doi.org/10.25134 / erjee.v9i1.3801

Callegaro, M., Murakami, M. H., Tepman, Z., & Henderson, V. (2015). Yes-no
answers versus check-all in self-administered modes A systematic review
and analyses. International Journal of Market Research, 57(2), 203-223.
https:/ /doi.org/10.2501 /1JMR-2015-014

154



International Journal of Education and Life Sciences (IJELS)
Vol. 1 No 3, 2023: 145-158

Cavus, N. (2016). Development of an Intellegent Mobile Application for Teaching
English Pronunciation. Procedia Computer Science, 102(August), 365-369.
https:/ /doi.org/10.1016/j.procs.2016.09.413

Creswell, J. W. (2012). Educational Research (K. Mason (ed.); 4th Editio).

Dewi, L. O., Halimah, & Kurniawati, N. (2021). The Merit of Guessing Game in
Imptoving Students” Vocabulary Matery. Journal of Teaching and Education,
3(2), 294-309.

Fitria, A., Dwimaulidiyanti, A., & Sapitri, S. N. M. (2021). the Implementation of
Cake Application in Learning English. Proceedings International Conference on
Education, 118-123.

Gilakjani, A. P. (2016). English Pronunciation Instruction: A Literature Review.
International Journal of Research in English Education, 1(1), 1-6.

Halimah, Ibrahim, G. A., & Lustyantie, N. (2019). Technology CLL to Foster
Student’s Speaking. Proceedings of the International Conference on Industrial
Engineering and Operations Management, 2389-2399.

Haryanto, E. (2015). Teacher s * Corrective Feedback on Students * Pronunciation
at the Daffodils English Course Kampung Inggris Pare Indonesia. Linguists:
Journal of Linguistics and Language Teaching, 2(2), 23-34.

Hasan, A., Othman, Z., & Mohd Majzub, R. (2015). Using Active, Creative,
Effective and Joyful (ACE]) Learning Strategies toward English
Achievement and their Behavioural Changes among Primary School
Students. Mediterranean  Journal of Social Sciences, 6(6), 455-459.
https:/ /doi.org/10.5901/mjss.2015.v6n6p455

Huwari, I. F., & Mehawesh, M. (2015). Review of the importance of teaching
pronunciation in the arab society. International Journal on Studies in English
Language and Literature (IJ[SELL), 3(6), 31-37.

155



Halimah, Hakim, Saepuloh

Komariah, A. (2018). Problems in Pronouncing the English Sounds Faced by the
Students of SMPN 2 Halong, Banjar. Journal of English Language and Pedagogy,
1(2), 1-10.

Kurniati, E. (2016). Teaching Pronunciation By Using Games and Audio Visual
Media. Proceedings of ISELT FBS Universitas Negeri Padang, 4(1), 237-245.

Kusumawardhani, P. (2020). Affixes Analysis in a “Hansel and Gretel” Story To
English Young Learners: a Morphology Perspective. Wanastra: Jurnal Bahasa
Dan Sastra, 12(1), 08-15. https:/ /doi.org/10.31294/w.v12i1.7407

Maiza, M. (2020). An analysis of students” pronunciation errors. Journal of English
Education and Literature, 1(1), 18-23.

Meo, F. ., & Dharma, Y. P. (2019). PRONUNCIATION PROBLEMS OF ENGLISH
STOP SOUND MADE BY THE. Journal of English Educational Study, 2(1), 37-
45.

Naser, I. M. M., & Hamzah, M. H. Bin. (2018). Pronunciation and Conversation
Challenges among Saudi EFL Students. JEES (Journal of English Educators
Society), 3(1), 85. https:/ /doi.org/10.21070/jees.v3i1.1228

Nguyen, N. (2020). A New Trend in Pronunciation Teaching. MITESOL Journal :
An Online Publication of MITESOL, 2(1), 1-26.

Prahani, B. K., Utama Alan Deta, Mochammad Yasir, Sri Astutik, Paken
Pandiangan, Sayidah Mahtari, & Husni Mubarok. (2020). The Concept of
“Kampus Merdeka” in Accordance with Freire’s Critical Pedagogy. Studies
in Philosophy of  Science and Education, 1(1), 21-37.
https:/ /doi.org/10.46627 / sipose.v1il.8

Pratiwi, D. R., & Indrayani, L. M. (2021). Pronunciation Error on English
Diphthongs Made by EFL Students. TEKNOSASTIK, 19(1), 24-30.

156



International Journal of Education and Life Sciences (IJELS)
Vol. 1 No 3, 2023: 145-158

Purwanto, A. (2019). Scope: Journal of English Language Teaching TEACHING
PRONUNCIATION USING VARIETIES OF PRONUNCIATION TEACHING
MATERIALS AND PRACTICES. 03(02), 81-92.

Richards, J. C. (2006). Developing classroom speaking activities: From theory to
practice. Guidelines-Singapore-Periodical for Classroom Language Teachers Then
Magazine for Language Teachers-, 28(2), 3.

Sanjadireja, R. R. (2020). Subtitle in Teaching Pronunciation with Video. IJET
(Indonesian Journal of English Teaching), 9I(1), 67-85.
https:/ /doi.org/10.15642/ijet2.2020.9.1.67-85

Shooshtari, Z. G. (2013). A Call for Teaching Pronunciation in Iranian Schools.
International Journal of Academic Research in Progressive Education and
Development, 2(1), 454-465.

Sihombing, M. G. (2013). The Correlation Between The Students” Pronunciation
Mastery and Their Ability in Speaking. International Conference on Education
and Language (ICEL), 2(9), 1689-1699.

Silalahi, R. M. P. (2016). Pronunciation Problems of Indonesian EFL Learners: An
Error Analysis Ronald. Journal of English Language and Culture -, 6(2), 163-
176.

Simanullang, M. (2018). The effect of applying video on the Students” English
Pronunciation Accuracy at the Fifth Semester Students at the English Study
Program of the Teacher’s Training and Education Faculty the University of
Sisingamangaraja XII Tapanuli in Academic Year 2018/ . International Journal
of English  Literature —and  Social ~ Sciences,  3(6),  1000-1007.
https:/ /doi.org/10.22161/ijels.3.6.13

Suryani, A. S. M., Nurinsani, C., Purnama, G. L., Hakim, I. L., & Nisa, L. K. (2021).
The Implementation of Cake Application for Speaking English in Online
Learning. Proceedings International Conference on Education, 118-123.

157



Halimah, Hakim, Saepuloh

Suryani, L., Syahrizal, T., & El Fauziah, U. N. (2019). Using Orai Application in
Teaching Pronunciation. In Indonesian EFL Journal (Vol. 5, Issue 2, p. 93).
https:/ /doi.org/10.25134 /ieflj.v5i2.1835

Syafitri, A., Asib, A., & Sumardi, S. (2018). An Applicati on of Powtoon as a
Digital Medium: Enhancing Students ’~ Pronunciation in Speaking.
International  Journal of Multicultural and Multireligious Understanding
(IIMMU), 5(2), 295-317.

Thabit, S., Ahmed, S., Thabit, B., & Salem, A. (2020). YEMENI EFL STUDENTS’
PERCEPTIONS AND IMPLEMENTATION OF COMPUTER-ASSISTED
LANGUAGE LEARNING. ENGLISH REVIEW: Journal of English Education,
9(1).

The Alberta Teacher’s Association. (2000). Action research guide for Alberta teachers.

Yusriati, & Hasibuan, S. H. (2019). The Analysis of English Pronunciation Errors
by English Education Students of FKIP UMSU. Journal of English Education
and Teaching, 3(2), 230-248.

158



